Assessment News for Middle and High School Teachers

Results Within
Arm’s Reach

NAEP assessments are developed in
a variety of subject areas, such as civics,
economics, US history, foreign language,
geography, mathematics, science, reading,
writing, and the arts. Each year, some of
these subjects are assessed nationally using
subject-area frameworks developed by the
National ~Assessment Governing Board
(NAGB) that draw on the latest advances in
assessment methodology.

NAEP 2003 Assessments in Reading
and Mathematics

In 2003, over 727,800 4th and 8th grade
students from across the nation, including ten
large urban districts, participated in the NAEP
assessments in reading and mathematics.
The Trial Urban District Assessments
(TUDA) were conducted in Atlanta, Boston,
Chatlotte, Chicago, Cleveland, Houston, Los
Angeles, New York City, San Diego, and the
District of Columbia.

NAEP 2003 Results

Nationwide, average mathematics
scores showed continued improvement since
1990 at grades 4 and 8. Reading scores for
8th graders demonstrated an overall gain
since 1992, while no significant change was
detected in 4th grade reading scores since
the tests were administered in 2002 and 1992.
Detailed results of the 2003 National NAEP
Assessments and the Trial Urban District
Assessments in reading and mathematics are
available on the NAEP website at http://nces.
ed.gov/nationsreportcard/.

See Results on page 12

NAEP Frameworks

The Blueprint for Assessment
by Marilyn Whirry

NAEP frameworks are plans for developing an assessment tool
in a specific subject area and determining the content to be assessed.
The Merriam-Webster dictionary defines a framework as a basic
conceptual structure (as of ideas); a frame of reference. That is precisely what
NAEP frameworks do. They provide a basic conceptual structure or
vision of how to capture data on what students must know and be able
to do.

Frameworks differ from standards, but are predecessors to them.
While a framework is a steppingstone to assessment, standards are the
specific expectations in the subject area being developed. A reading
framework, for example, defines the areas of reading to be tested (see
the reading framework table on page 7), while a reading standards
document specifically states what a student must do to demonstrate
proficiency.

See Frameworks o page 7

12th Grade Student Achievement in
America: A New Vision for NAEP

Early in 2003, the National Assessment Governing Board
established the National Commission on NAEP 12th Grade Assessment
and Reporting to review the strengths and weaknesses of the 12th
grade NAEP assessment and recommend steps for improvement.
The Commission focused on answering three questions: What do we
know about 12th grade achievement? What do we need to know? and
What can NAEP provide?

Exploring the answers to these key questions led the Commission
to make a number of recommendations about 12th grade NAEP and
how it might be redesigned. The Commission delivered its report and
recommendations to NAGB in March 2004 and is currently gathering
additional input from the public concerning these recommendations.
NAGB will decide sometime in 2005 which, if any, of these

recommendations NAEP will implement.

See 12th Grade on page 11
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Assessment of Special Needs Students

NAEP Accommodations Strive for Inclusion

NAEP has always endeavored to assess a high
proportion of sampled students who are classified by
their schools as students with disabilities (SD), limited
English proficient (LEP), and/or English language
learners (ELL). However, prior to 1996 NAEP had
no policy of allowing accommodations for SD or
LEP students. This resulted in the exclusion of some
students who could not meaningfully participate
in the assessment without accommodations. In
1996, NAEP began efforts to study the effect
NAEP
results and initiated a transition in which NAEP’s

of  assessment accommodations on

official reporting samples would include students
assessed with accommodations.

Today, the decision to include any of these students
is made by school staffs who, using NAEP guidelines
and each student’s Individualized Education Program
(IEP), decide whether and how to assess the student..

According to the current criteria, a student with
a disability is to be included in the NAEP assessment
except in the following cases:

* The student’s IEP team determines that the
student cannot participate.

* The student’s cognitive functioning is impaired so
severely that he or she cannot participate.

* The student’s IEP requires that the student has to
be tested with an accommodation or adaptation
that NAEP does not allow. (See the list of NAEP

accommodations on page 9.)

All LEP students who have received academic
instruction in English for three years or more,
including the current year, are to be included in
assessments  without accomodation if selected.
Those LEP students who have received instruction
in English for fewer than three years are to be
included, if selected, unless school staff members
judge them to be incapable of participating in the
assessment even with the accommodations permitted
by NAEP.

All special needs students may use the same

accommodations in NAEP assessments that they

See Special Needs on page 9
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From the Editor’s Desk

Dr. Marilyn Whirry

National Teacher of the Year, 2000

Education is a never-ending need to look for answers.
It is a lifelong, active process that begins each day between
teachers and students in the classrooms of the world.

Teachers have a great responsibility to the many
students who come before them. We must possess a passion
for knowledge that our students can sense and feel. We must
then help our students develop a desire for the search for
knowledge—a search to know the ‘what’ and the ‘why,’ to
understand the wotld we live in, to understand the hearts
and minds of others. Knowledge opens the mind to the
unknown and to the possibilities in life. The desire for the
search for knowledge develops a depth of inquisitiveness
and understanding on the part of both teacher and student.

Students can develop in many ways if they have before
them a knowledgeable and passionate teacher. Albert Camus
once said, “Greatness consists in trying to be great” And
there is greatness in teachers who continually strive to
learn and know. They understand their subject matter, they
employ exciting classroom strategies, and they understand
the characteristics of good assessment.

To be fully knowledgeable in their fields, teachers must
be committed to good assessment. We must ask the questions
and seck the answers that will provide clarification. That is
what this newspaper has as its goal. It is written for you. We
want to answer your specific questions, give you background
knowledge, and eliminate any concerns you may have about
assessment in general and NAEP specifically.

In this issue of Measure Up, we present to you an
introduction to the NAEP frameworks that provides a vision
for good teaching and good testing. The frameworks aid us
in understanding the components of a good assessment.
Read how one district raised its test scores by incorporating
the frameworks into its daily curriculum.

It is important to prepare students to feel comfortable
and knowledgeable in their classtoom assignments as
well as in testing situations. Therefore, we have included
articles on how to calm students’ fears and how to prepate
students for large-scale assessments. We have also provided
you with guidelines for testing special needs students and
an outline of the testing requirements mandated under
No Child Left Bebind.

Very often it is the role of the teacher to inform and
educate parents about NAEP and other assessments. To
help you with this task, we have included several resources
that explain the NAEP assessment process, an article on
how your PTA can help with assessment notification, and
a series of responses to questions most frequently asked by
parents about testing.

Also included in this edition are other articles that
will inform and interest you, such as the results of a 12th
grade NAEP assessment study and a behind the scenes look
at how schools and students are selected to participate in
NAEP assessments.

What you know now is what your students will know
soon. We must make this knowledge complete, sincere, deep,
and passionate. It is our goal to help you achieve your goal.
We hope you will be enlightened and inspired by the news
and information you find in this edition of Measure Up. m

Dr. Marilyn Whirry tanght for forty years at the high school and
university levels and has presented at over 450 workshops to teachers
all over the United States and Japan. She served on the National
Assessment Governing Board (NAGB) for eleven years and currently
serves as a NAEP consultant. During Dr. Whirry’s professional
career, she received many awards, including being named National

Teacher of the Year 2000.

Assessment Requirements
in No Child Left Behind

The express purpose of the No Child I eft
Behind act of 2001 is to close the achievement
gap among students through accountability,
research-based instruction, differentiated
instruction, and options for parents, so that
no child in the educational community is
left behind. Assessments are necessary to
determine the breadth and width of the gap
that now exists. To reach the goal of high
achievement for all children, teachers must
accurately and efficiently measure whether
or not students are meeting the standards of
learning expected of them. This knowledge
helps teachers to diagnose problems and offer
immediate intervention.

No Child 1eft Behind (NCLB) requires
states to implement an accountability system
that verifies the adequate yeatly progress
of all public schools toward state academic
achievement goals and demonstrates that
students are meeting grade level content and
achievement standards in mathematics and
reading. States have until the 2005-06 school
year to have annual mathematics and reading
assessments in place. Until then, they must
administer annual assessments in reading and
mathematics at least once during grades 3-5,
69, and 10-12. Every state is also required
to take part in the National Assessment of
Educational Progress (NAEP), in which a

8th graders report of
conducting science

experiments in class
“almost always” or
“pretty often” were
65% for U.S.

students &
and 57% VR
for their internati(l’nal counterparts.
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sample of students in each state is assessed
in mathematics and reading in grades 4 and 8.
In the 2007-08 school year, states are required
to begin testing in science once in grades 3-5,
6-9, and 10-12.

No Child

LEFT BEHIND

Although some states already have their

assessments in place, others are in the process
of developing them. For the current year alone,
Congtess provided states with $390 million
to pay for the assessments. President Bush
has stated, “In order to make sure children
are not simply shuffled through the system
we must measure them. We must determine
what needs to be corrected eatly, before it’s
too late.” NCLB calls for all students to be at
grade level in reading and mathematics by the
2013-14 school year. m

The percentage of 12th
grade students performing
at or above the Proficient
level on the NAEP Science
assessment fell from 21%
in 1996 to 18% in 2000.

Source: NAEP
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Parents’ Most Frequently Asked Questions

The most common questions
asked by parents of students who have
been selected to participate in a NAEP
assessment involve understanding
the NAEP testing process and what
participation means for their child.
Here is a sample of some of the
most frequently asked questions and
their answers.

What is the NAEP assessment?
NAEP stands for the National
Assessment of Educational Progress.
Often called the “Nation’s

Card,” it is the only measure of student

Report

achievement in the United States that
compares the performance of students
in one state with the performance of
students in states across the nation.
NAEP assessments have been conducted
for over 30 years under the sponsorship
of the US. Department of Education.
Why do we need both state
achievement

tests and national

assessments? State tests measure
student performance on an individual
state’s curriculum standards, allow
comparisons of results over time within
that state, and often give individual
student scores so that parents can know
how their child is performing. However,
state tests do not provide comparisons
of results with other states, across regions
with similar resources or students, or
across the nation, as NAEP allows. We
need both types of assessment because
together they provide educators and
policymakers with a comprehensive
picture of state and national
student performance.

Why does my state participate
in NAEP? States use NAEP results
to supplement their own testing
information and to see how their state
performs in relation to the nation and
other states. Additionally, the No Child
Left Behind legislation passed by the U.S.
Congress in 2001 requires that states
receiving federal “Title I” education
funds participate in NAEP reading
and mathematics assessments at grades
4 and 8 in order to continue receiving
those funds.

How many schools in my state
have been selected? In a typical
state, 120 schools are selected in grade
4 and 100 schools in grade
8. These
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How was my child selected and
does he/she have to participate in
NAEP? Within a selected school and
grade, 25 to 30 students are randomly
selected for each subject tested. NAEP
is voluntary for students, but the
participation of every student selected
helps to ensure the most accurate
measure of student performance in
your state and the nation.

What types of questions are
NAEP
NAEP assessments consist of multiple

asked on assessments?
choice and open-ended questions and
are divided into two sections: subject-
specific test questions and questions
about students’ backgrounds and
educational experiences. By law, all
NAEP questions are secular, neutral,
and non-ideological.

Test questions are written to
measure 4th, 8th, and 12th graders’
knowledge and skills in a vatriety of
subjects, including reading, mathematics,
writing, science, U.S. history, geography,
civics, and the arts. Each of these subjects
is tested periodically, and individual
students are asked questions on only one
subject per assessment.

Background questions are asked to
get information about students’ gender,
race and ethnicity, and other topics. The
questions are required by Congress to
provide a more informative picture of
how different groups of students are
performing. Law prohibits NAEP from
asking about personal or family beliefs
and attitudes.
the NAEP

assessment take? From beginning to

How long does

end, NAEP assessments usually take less
than 90 minutes. This includes setting
up, taking the assessment, and getting
back to instructional activities. However,
the time may vary depending upon the
type of assessment and whether special
accommodations are necessary.

Will my child’s teacher spend
class time helping students get ready
for NAEP? Since there are no scores for
individual students or schools, special
preparation to help students practice
is not necessary or expected for any
NAEP assessment.

Who gives NAEP to my
child? About 5,000
NAEP administrators,

many of whom are retired

security clearances and are trained in
confidentiality and security procedures.
All teachers are encouraged to remain
with their students during the testing
period.

Will my child’s
kept confidential? The assessment

answers be

is confidential and students’ names
are physically removed from the
booklets and never associated with a
test score once the assessments ate
completed. It is against federal law
to identify any student participating
in NAEP, and severe penalties will
be imposed on anyone revealing the
identity of the children taking NAEP.
In its 30-year history, that security has
never been broken.

Will the NAEP assessment
affect my child’s grade? NAEP does
not calculate individual students’ scores,
so your child’s grade is not affected by
the assessment.

Will I get to see the results of
my child’s test? Since NAEP combines
all student responses to report overall
results for the nation, states, and groups
of students, there are no individual
student results available.

What are the
participating in a NAEP assessment?

benefits of

The results of NAEP assessments can
help guide educators and policymakers
at the local, state, and national levels
in their decisions about education to
ensure that children are receiving the
best education possible.

What will participation in a
NAEP assessment mean for my
child? NAEP

assessment sharpen test-

Participating in a
helps to
taking skills by providing students with
an opportunity to practice answering
challenging questions in a low-stress
Also, each NAEP

assessment will undoubtedly introduce

environment.

your child to some new information,
which makes taking the assessment a
learning experience.

Where can I see the assessment
that my child will take? Demonstration
booklets containing sample test
questions and all background questions
are available on the NAEP website,
http://nces.ed.gov/nationsreportcard/
about/booklets.asp and in your child’s
school. In addition, more than

released NAEP

a thousand

on this year’s assessment that have not
yet been made public by contacting your
NAEDP State Coordinator. This person’s
name can be found through your
state’s profile provided by the Nation’s
Report Card at http://nces.ed.gov/
nationsreportcard/states. Or you may
send a written request to the National
Assessment Governing Board (NAGB)
by email at NAGB@ed.gow.

Is my child with disabilities
allowed to participate in NAEP?
The decision to include students with
disabilities in NAEP assessments is
made by school personnel who decide
whether students can meaningfully
be assessed with or without
accommodations based on information
in a student’s Individualized Education
Program (IEP). Special needs students
use the same accommodations in
NAEP assessments that they use in
their usual classroom testing unless the
accommodation makes it impossible to
measure the ability, skill, or proficiency
being assessed or the accommodation
is not possible for the NAEP program
to administer. Some of the most
common NAEP accommodations for
students with disabilities are large-print
books, extended time, small group
or omne-on-one testing, oral reading
of directions, and use of an aide for
transcribing responses.

English is not my child’s native
language. Will he/she be able to
take part in NAEP? As NAEP tries
to be as inclusive as possible, your child
will probably be able to participate.
Children who have received academic
instruction in English for three years
or more (including the present year)
are expected to participate in NAEP if
selected. Students with fewer than three
years of English instruction should also
participate in NAEP if selected, unless
their school decides they are incapable
of participating in the assessment in
English. Sometimes accommodations
are allowed for students classified
as limited English proficient (LEP),
such as extended time to answer
assessment questions.

May my child take NAEP if he/
she was not selected? No. Through
a careful process, NAEP selects the
smallest number of students necessary to

represent your state fairly and accurately
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PTA: Let’s Talk About Assessment

Sample Agenda of a PTA Presentation of NAEP

As the ultimate conduit between parents and
teachers, the Parent Teacher Association can work in
your favor to ensure that parents receive the information
they need to understand the purpose and importance of
a successful NAEP assessment.

Prior to each NAEP assessment, the NAEP
State Coordinator provides your school with a parent
notification letter, which may be signed by your school
principal. This letter informs parents about the purpose
of the NAEP process and how their child’s participation
fits into a confidential sampling. The letter also provides
further sources of information about NAEP.

The PTA can greatly help the NAEP School
Coordinator in promoting an understanding of NAEP
by taking the lead in introducing parents to current
information on the NAEP website through letters
and meetings. Working with their NAEP School
PTA can also host a NAEP
presentation at a scheduled meeting or present specific
NAEP workshops for 8th and 12th grade parents. It may

Coordinator, the

be advantageous to invite the NAEP State Coordinator,
Supervisor, Assessment Administrator, or Assessment
to work with your NAEP School
Coordinator to lead this PTA meeting or workshop.

Coordinator

However your school decides to disseminate
information to parents about an upcoming NAEP
assessment, it is a good idea to keep your PTA involved
in the process. m

In 2003, U.S. 8th graders
exceeded the international

average in mathematics
and science. Among45
participating countries, _
U.S. 8th graders outperformed

their peers in 25 countries
in mathematics and 32
countries in science.

Source: Trends in International Mathematics and Science
Study (TIMSS), 2003

<)

Approximate number of students
who participated in the national
reading assessment in 2002:

140,000 4th graders

115,000 8th graders
15,000 12th graders

Source: NAEP

PTA Meeting
Prior to School’s Involvement in NAEP Assessment

15 minutes
Introduction to NAEP

Give a short NAEP’ s and
philosophy.

Provide a brief summary of roles and responsibilities of the NAEP
School Coordinator and the NAEP State Coordinator.

Project the NAEP website (using computer and LCD panel), highlighting
where to find information.

Share important web addresses with parents, such as Parents’ Frequently
Asked Questions at http://nces.ed.gov/nationsreportcard/parents/faq.
asp#sec?2 and The Nation’s Report Card: Parents’ Guide to NAEP at

http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2003480

presentation of purpose, history,

20 minutes or longer

Distribute and discuss demonstration booklets that contain background
questionnaires and subject-area questions for 8th and 12th graders.
The booklets can be found in PDF format at http://nces.ed.gov/
nationsreportcard/about/booklets.asp

Share NAEP data for vyour particular state, including snapshot
reports of participation and performance. State profiles and contact
information for the NAEP State Coordinator can be found at http://
nces.ed.gov/nationsreportcard/states/

For teachers and parents interested in seeing actual items and
performance data of a completed NAEP assessment, they need only turn
to the NAEP Questions Tool at http://nces.ed.gov/nationsreportcard/
itmrls/pickone.asp

20 minutes

Allow for questions and answers.

5 minutes

Wrap-up. Discuss the benefits of good assessment on student learning.
Distribute handouts (letter to parents, printouts from website, etc.)
and contact information for your NAEP School Coordinator and the NAEP
State Coordinator.

NAEP Schedule of Assessments

Year

2002

2003

2004

2005

2006

2007

2008

2009

2010

2011

2012

State Assessments
4th, and 8th grade

National Assessment
4th, 8th, and 12th grades

Reading Reading
Writing Writing
Reading (4th and 8th grades only) Reading

Mathematics (4th and 8th grades only) Mathematics

Long-term trend

Reading Reading
Mathematics Mathematics
Science Science
U.S. History
Economics (12th grade only)
Civics
Reading (4th and 8th grades only) Reading

Mathematics
Writing (8th grade only)

Mathematics (4th and 8th grades only)
Writing (8th and 12th grades only)

Arts (8th grade only)
Long-term trend

Reading Reading
Mathematics Mathematics

Science Science

World History (12th grade only)
Geography

Reading (4th and 8th grades only) Reading
Mathematics (4th and 8th grades only) Mathematics

Writing Writing

Civics

Foreign Language (12th grade only)
Long-term trend
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Test Score Improvement: One District’s Success Story

West Feliciana Parish is a small, rural school district
located in Louisiana on the banks of the Mississippi
River. It has one of the lowest adult literacy rates and
the second highest poverty rate for children under five
in the state. Although 50 percent of school children
are eligible to receive free and/ot reduced lunch, the
student population includes children from some of the
wealthiest families in the state. The district also has one
of the highest rates of single mother and teen mother
families.

Three elementary schools, one middle school,
and one high school serve the approximately 2,500
school-age children in the district, of which 47 percent
are minority. Ninety-seven percent of the school-age
population attends public schools. There are no private
or parochial schools located in West Feliciana Parish.
The 13 percent special education population is served
through a full inclusion model used by all schools. The
graduation rate for special education students is 89
percent compared to only 21 percent for the state.

Early childhood education is an integral part of
the school system, beginning with the Family Service
Center offering health services for children as young
as six months of age. Early Head Start and Head Start
offer high quality school experiences for many students,
birth to three years of age. Pre-K classes have been
available to all four-year-olds in the parish for over
fifteen years.

Throughout the school system, major decisions
are made with the benefit of learners in mind. School
climates are positive and professional, empowering
teachers to do their best and work as a team. District-
wide curriculum reflects national and state standards.
Instruction requires students to be active, critical
thinkers and reflective in their own learning, Classrooms
are well equipped with resources and materials needed
for effective instruction. Technological support is
excellent. Computers and laptops are readily available
in classrooms, and there are specialized computer labs

in each building.

Then...

By the late 1980s it was obvious that West Feliciana
Parish students were lagging behind the state and
nation in academic achievement. For example, in 1988,
38.7 percent of 6th graders and 25.5 percent of 9th
graders scored in the bottom quartile on the California
Achievement Test (CAT), while only 7.2 percent scored
in the top quartile. At the same time, the average ACT
scores were below the state and national average.
Recognizing that something had to be done to stop the

decline and to begin moving students toward academic
excellence, newly appointed superintendent Lloyd
Lindsey, Jr. initiated sweeping reforms. By placing
emphasis on high expectations, critical thinking skills,
and a coordinated curriculum embracing rigor and
relevance, Lindsey formulated a plan to raise student
achievement on state and national assessments to
exceed the national average.

One of the initial pieces in this plan was to
introduce NAEP frameworks and to educate faculty and
staff on testing strategies and formats based on these
frameworks. Teachers and principals were instructed
to review NAEP assessments and to incorporate the
model into their everyday teaching and testing,

Math Framewark loe the
2044 Natlsoal Apsersment
of Edncationn] Progren

Schesce Framework for the
2005 Natisoal Asscssment
of Educations] Progrens

Readiag Framewark loe the
2044 Natiseal Anscrament
of Edncations] Progrens

The district’s initiative to student
paralleled  the

program. Fortunately for the district, Louisiana

improve
achievement state’s  accountability
adopted a state accountability model, the Louisiana
Educational Assessment Program (LEAP), which
mirrored NAEP-like assessments. Because of its prior
emphasis on NAEP, the school district was able to
make a rather smooth transition to a more rigorous
standard of assessment.

Moving students from below the state and national

Resources to Help Answer
Parents’ Questions about NAEP Assessments

It is important for parents to be knowledgeable
about the NAEP assessment if their child is to
participate in the testing. They should feel comfortable
addressing any questions their child may have about
taking the test and in preparing their child for test day.
You can help to equip parents for this role and obtain
valuable information in the process through a variety of
resources.

Information about the NAEP assessment is
available on the NAEP website at http://nces.ed.gov/
nationsreportcard/, which is updated frequently. A
valuable tool located on this site is the NAEP Questions
Tool. Teachers and parents can see actual sections of a
completed NAEP assessment, view student responses
to items, and examine the scoring of items. For more
information on scoring, open the NAEP Data Tool,
which provides tables of detailed results from NAEP’s

national and state assessments.

Questions parents frequently ask are answered in
the outreach brochure, 7he Nations Report Card: Parents’
Guide to NAEPR 'This brochure addresses parents
concerns and provides them with contact information
if they have further questions. Copies may be obtained
online at http://nces.ed.gov/pubsearch/pubsinfo.
asp?pubid=2003480. (Asampling of questionsand
answers can be found on page 3 of this publication.)

Demonstration booklets are available to provide
insight as to what teachers and parents can expect
from the assessment. The demonstration booklets
contain many of the components found in the actual
test booklets, including instructions, sample subject
area questions from previous NAEP assessments, and
background questions. Teachers should contact their
NAEP School Coordinator to request these booklets.
They are also available online at http://nces.ed.gov/

nationsreportcard/about/booklets.asp.

average to above was not an easy task, but a goal that
was deemed necessary and one that was embraced
by the entire school family. Some of the ways in
which this was achieved included: (1) The curticulum
framework was fashioned on NAEP standards, and
LEAP requirements were mapped to those standards;
(2) Teachers changed the way they taught by providing
students with multi-step mathematics problems, using
open-response items in all disciplines, writing across the
curriculum, administering open-book tests, requiring
journal writing, and using bell-ringers to open every
class; and (3) Teachers challenged students to problem-
solve and to think critically in ways they had not done
before.

Now...

Student scores on national assessments show steady
improvement and reflect a reversal in performance from
the 1988 results. The state and district switched from
administering the CAT to the Iowa Test of Basic Skills,
a more difficult assessment. By 2002, the percentage of
students in the bottom quartile in the 6th grade shrank
to 7.1 percent while the percentage in the top quartile
grew to 37.6 percent. In the 9th grade, 13.9 percent
of the students scored in the bottom quartile and 29.9
percent scored in the top quartile, with each school’s
average score at or above the 60th percentile.

ACT scores also reflected this improvement. The
average score for the graduating class of 2004 was 21.6
(tied for first in the state), the state average was 19.8,
and the national average was 20.9.

The district believes that implementing a NAEP-
like framework into its curriculum and instruction,
and its commitment to student achievement, made it
a better system. The words of Superintendent Lindsey
reflect this sentiment. “As a superintendent involved in
state accountability, I've seen some states wrestle with
implementing NAEP assessments and frameworks
across the board. Louisiana has a very tough standard.
We’ve risen to the standard and our students have risen
to the expectations. I think we’re better as a state and as

a local school system for it.” m

This article was written by a group of teachers and
administrators from West Feliciana Parish in St. Francisville,
Louisiana. Lloyd Lindsey, [r. has been superintendent of the
parish for the last 12 years and was honored as the Louisiana
Superintendent of the Year in 2004. The West Feliciana
FParish School System is recognized across the state as a leader in
student achievement, inclusion education, health education, and
developmentally appropriate early childhood practices.

The

The National Nation’s NAEP
Assessment of Reé’“:} _
Educational ar -
Progress is known as *

NAEP and is often called
“The Nation’s Report Card.”

NAEP welcomes suggestions. Comments can
be made through the NAEP website at http://
nces.ed.gov/nationsreportcard/contactus.asp  or by
contacting your NAEP State Coordinator. The names
of NAEP State Coordinators can be found at http://
nces.ed.gov/nationsreportcard/states  or by  calling

(202) 502-7420. m
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Calming Students’ Fears about Assessment
What Your Students Think

Children’s
comfortwithassessmentscanfavorably

knowledge of and
or adversely affect their performance.
Itis important for teachers to be aware
of any apprehension that children
might have about performance on
a test. Some students believe that if
they do poorly on an assessment they
will fail their class, be laughed at by
the other students, or be rejected by
their teachers.

Knowing students’ preconceptions
helps

develop strategies to overcome their

about assessments teachers
lack of familiarity or discomfort with
test taking. Teachers can emotionally
prepare their students by role-playing
testing situations and discussing

with

Establishing supportive and calming

students’  reactions them.
testing environments can help the
This

administering the test in a familiar

students enormously. means
location, setting a comfortable room
temperature, maintaining a low noise
level, and familiarizing students with
test administrators.

Communication between teachers
and parents can increase students’
understanding of and enthusiasm
for assessments. Parents can help
by ensuring that their children are
rested,

and emotionally prepared for testing.

physically nourished, well

Teachers and parents can work
together to convey positive attitudes

about test taking.

Teachers and
parents must work
together to convey

positive attitudes
about test taking,

Administering the
Pre-Assessment Survey
Pre-assessment  surveys  help
teachers learn about their students’
experiences with, and preconceptions
and attitudes about, assessments. Taking
time for this pre-assessment will signal
to students that their feelings toward
testing are important. There are simple
steps to follow to gather important
information on how your students

perceive test taking:

1. Make a copy of the Pre-Assessment
Survey (at right) for each student
in your class. If paper resources
are limited, create an overhead
transparency and have the students
respond to the questions on their
own papet.

2. Explain to your students that they
will be taking a multiple-choice
or open-ended question type of
achievement test in a few weeks.
Identify the test by its specific name.
Explain that you would like to find
out what kinds of experiences they
have had with assessments and

how they feel about them. Reassure

3. Read

them that their responses will not
affect their grades in any way.

Pre-
Assessment Survey aloud to the
students. Wait for the students to

each item on the

respond before proceeding to the

next item.

4. Collect the surveys. Tabulate the

multiple-choice  responses, and
read the answers to the open-ended

questions. Use the information to

guide the way you will prepate your
students for test taking,

5. Save the surveys so that you can
compate

pre-survey and post-

survey responses.

Afterthoughts

The original survey was much
longer, but feedback from teachers
helped winnow down some items to

those that currently appear. You, of

Date:

Pre-Assessment of Students’ Attitudes and Experiences
What do you think about tests?

1. | have taken multiple-choice tests before... (Circle the letter of the one response that is

most true for you.)

A. I'm not really sure what a multiple-choice test is.

B. One or two times

C. Three or more times

D. Never

2. The best description of my attitude toward multiple-choice tests is... (Circle the letter of

the one response that is most true for you.)
A. Tests are fun! | like the challenge.
B. Tests upset me! | get really worried.
C. Tests are okay. They don’t really bother me.
D. Tests are boring. | don’t like them.

E.
F.

3. On a scale of 1 to 10, with 10 being REALLY GREAT and 1 being REALLY BAD, how well
do you think you will do on the achievement test you will take in a few weeks? (Circle

the number that describes how you think you will do.)

1 2 3
REALLY BAD!

4. What I've heard about these achievement tests from grown-ups is... (Circle one of the

4 5 6 7

choices or write down your own answer.)

A. | haven’t really heard anybody talk about them until today.
B. | heard they don’t really matter, but somebody said we have to take them.

C. | heard they’re pretty important.

D. | heard...

course, should feel free to add items that
are of interest to you.

Teachers have suggested that it
might be useful to include this survey
with a letter home to parents about the
impending test. This might encourage
patents to share with their children their
own experiences with tests and their
attitudes toward them. m

8 9 10

REALLY GREAT!

5. Predict how you’'ll do on the achievement test. Which subject do you think you’ll do best

on? (Circle only one answer.)

A. Reading
E. Spelling

6. When you take a multiple-choice test, how do you figure out what answer to pick? (Write
about how you decide which answer to choose on a multiple-choice test.)

B. Mathematics
F. Language

C. Science

D. Social Studies

Reprinted by permission from Children at the Center by Kathe Taylor and Sherry Walton.
Copyright © 1998 by Kathe Taylor and Sherry Walton.
Published by Heinemann, a division of Reed Elsevier, Inc., Portsmouth, NH. All rights reserved.
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Frameworks

A NAEP framework also contains
the rationale behind the assessment,
the construction of specifications for
the assessment, sample items, scoring
rubrics for open-ended questions, and
descriptions of the achievement levels.

The National Assessment
Governing Board (NAGB), a board
that facilitates and oversees the policy
for all aspects of NAEP, directs the
development of the NAEP frameworks.

Three other important groups, however,

share in the actual development of a
framework.

The first is the planning committee,
composed of experts in the given
tested. This

committee establishes the goals for a

academic area to be

particular framework.
Another important group is the

committee,

steering composed  of

policymakers, members of national
organizations, and the general public.

This committee responds to the work

done by the planning committee and
offers feedback on the development of
the proposed framework.

A third group is made up of
teachers, state education officials, and
other knowledgeable people who review
the revised documents. Their comments
help to further reshape the framework.

Throughout the entire development
process, the NAGB Board examines the
proposed frameworks document until it

is finally adopted.

continued from page 1

Each NAEP assessment is based on
a subject-area framework that is updated
periodically.  Being familiar with the
NAEP frameworks provides teachers
with background knowledge as well as
specific information to enhance their
understanding in various assessments.

For more information ot to
download a copy of a framework, go to
http://nces.ed.gov/nationsreportcard/

frameworks.asp. m

The reading framework for the 2005 National Assessment of Educational Progress describes the content and format of the 4th, 8th,
and 12th grade assessments. The NAEP reading framework specifies three contexts for reading: reading for literary experience,
reading for information, and reading to perform a task.

Contexts for Reading Specified in the NAEP Reading Framework

Context for Reading

Reading for literary
experience

Description

Readers explore events, characters, themes, settings, plots, actions, and the language of literary works,
by reading novels, short stories, poems, plays, legends, biographies, myths, and folktales.

Reading for information

Readers gain information to understand the world by reading materials such as magazines,
newspapers, textbooks, essays, and speeches.

Reading to
perform a task

Readers apply what they learn from reading materials such as bus or train schedules, directions for repairs
or games, classroom procedures, tax forms (grade 12), maps, and so on.

The framework also specifies four aspects of reading that characterize the ways that readers respond to text: forming a general
understanding, developing interpretation, making reader/text connections, and examining content and structure.

Sample NAEP Questions and Reading Strategies

Context for
Reading

Consider text in its entirety

Understanding in a broad way

Reading
for literary
experience

= Synthesis
= Analysis
= |nference

Forming a General
Understanding

What is the story/plot about?

Aspects of Reading

of the text

story?

= Synthesis

= Analysis

= Inference

= Using details

Developing Interpretation

Focus on specific parts

Linking information across parts

How did this character change from
the beginning to the end of the

Making Reader/Text
Connections

Think beyond the text

Applying the text to real-world
situations

What other character that you
have read about had a similar
problem?

= Analogy

= Synthesis

= Using details

= Relating information and

ideas

Examining Content and
Structure

Consider why and how the text
was developed

Considering the content,
organization, and form

What is the mood of this story,
and how does the author use
the language to achieve it?

= Using details

= Inference

= Analysis

= Synthesis

= Search

Reading for
information

What point is the author making
about this topic?

= Generalization

= Using details

= Synthesis

What caused this change?
= Cause and effect
= Inference
= Search

What other event in history or
recent news is similar to this one?

Analogy about this article.

Synthesis = Synthesis

Analysis = Analysis

Inference = Judgment

Using details = Inference

Relating information and = Using details

ideas = Determining fact and opinion

Is this author biased? Support
your answer with information

Reading to
perform a task

What time can you get a nonstop
flight to X?
= Search

Is the information in this
brochure easy to use?

= Evaluation

= Using details

= Synthesis

= Search

What must you do before step 3?
= Search
= Inference
= Sequence

Describe a situation in which you
would omit step 5.
= Inference
= Analysis
= Using details
= Relating information and
ideas

Detailed information on sample questions and results can be found on the NAEP website at nces.ed.gov/nationsreportcard.
Source: “Reading Framework for the 2005 National Assessment of Educational Progress.”
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Including Students with Disabilities in Assessment

by Mark Walker
Observing Shanita

When Shanita was young, she was diagnosed as having
a “learning problem.” She was also said to be suffering
from an ‘emotional disturbance.” When she arrived
in my classroom—a resource room as part of the special
education department in a low-performing high school
in Washington, DC—both disabilities were apparent.
She had been defined as “a problem child” and exhibited
numerous ‘Stemming” or comforting rituals to maintain
self-care—rhythmic actions, like rocking or opening and
closing her hands. This was how she coped with what she
understood as her hostile learning environment, and this
behavior had been going on throughout her school life. No
one had been able to help her or wanted to work with her
anymore. She was labeled autistic and a loner, everything
but a student. I was told she had no real language abilities
and was unable to read. When she spoke—the few times
she did—she stuttered, badly, and had a difficult time
getting her words out. She had no apparent confidence or
connection with her environment or with the kids around
her. She changed schools often, ended up repeating her
grades or being partially held back, and eventually she
became disillusioned with it all.

As a result of this background, Shanita did not come
into my classroom willingly, but came disengaged and
without much hope, hardly raising her head to see through
the door. She would not make eye contact with anyone
during the first week of school and simply sat at a desk in
the back of the room, rocking and twirling her pencil. 1
was told “not to bother her,” just to “ignore her, and shell
be okay.” At first, the other students in the room stared at
her, but quickly they learned to ignore her and move on to
their own work. She became part of the décor, more like an
object than a person.

This was not good enough for me. I had to know how
to reach her, and so I began a slow process of trying to
engage her to find out the true nature of her abilities and
deficiencies and where I needed to begin to work. I sat by
her at a round table, without drawing attention to her, as [
did my paperwork and interacted with the other students.
Slowly, over time, as she sat and listened to the interaction,

she began to speak up, commenting on what was being said
or done. During the second week, she became fixated on the
hair on my arm. After asking a couple of questions as to
why I had so much on my arm and where it came from, she
did the most beautiful thing I could have imagined—she
reached out and touched my arm, rolling the hair between
her fingers. There was contact. This seemed to bring her joy
(it certainly did for me) and caused a pause in her rocking;
she had found a new form of comfort.

Over time, I was able to put work in front of her, and
1 discovered that she not only could hold her pencil still, she
could put it to work. As I increased the level of her language
assignments, I found, to my surprise, she could do the work
successfully. Step by step I increased the difficulty, and step
by step Shanita met the task. I found her to not only be
on grade level, but one grade above. She was in the ninth
grade and could read at the tenth. Shanita was reading at
the highest level in the room.

What I've Learned
Some tests come in different forms

One of our country’s greatest passions is education.
We care about our children, and we care for our—strike
that—we care for sheir future. It doesn’t matter much
what else is before us. Mention schools ot education or
kids and you have everyone’s attention. Whatever the
personal experience, everyone is vested in the topic, and
everyone, it seems, has a strong opinion on it.

Which brings us to testing. It’s the national “topic
of the moment,” considered either a massive reform
movement, critically important, a huge tragedy, about
time, or a distraction from what is actually necessary.
No Child Left Behind has certainly not left the adults
behind. Depending on where you stand and what your
perspective is, people see what they want to see. In other
words, testing is not defined by the recipient, but by
the critic—by the person looking in from the outside.
The question is: What do you see? And, more to the
point: Should those with different learning abilities be
tested differently?

These were certainly my questions before I met
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Shanita. I dreaded assessment day. The majority of
the students I work with usually do not perform well.
They either avoid the test altogether by not coming
to school on that day or race through the questions
in a perfunctory manner. They don’t care. They don’t
score well. But Shanita took the test seriously and
showed her language prowess. She was awesome. She
found her place, and she totally changed my opinions
about testing,

Three Key Outcomes of Testing
Children have the right to appropriate public
education and the right to know where they stand. This
is what the standardized tests provide. Working with
students with disabilities and having gone through a
few rounds of testing has made this clear to me.
Experience brings three guiding principals to
mind.
= The Truth—There’s no guesswork. Testing gives
us the truth about each student’s abilities in
reading and math. Whether students score well or
not, they participate, and from the results teachers
learn how much work is still ahead.
= Full Integration—In having all students take the
standardized tests, integration is accomplished
for all students, including those with disabilities.
This fulfills the stated goal of the Principle of the
Least Restrictive Environment: every student has
the right to be educated with his or her peers.
= Normalization—Though many students with
learning disabilities have a difficult time with
standardized tests, they still desire to be part of
the process, to belong, and to have a normal
school experience. Every child is different,
but it is normal to be different. There are no
standardized people.

Testing Is Important

The NCLB act significantly strengthens the
federal government’s role in elementary and secondary
education, guaranteeing the quality of public education
for all children in the United States—all of them.
The signal feature of the new act is this focus on
accountability and results aimed at raising academic
achievement for all students while improving the
performance of pootly performing schools.

Research has shown that a proper focus on
assessment increases the abilities of those being tested.
It only makes sense. Test practice and test taking bring
about better scores, but more significantly, they bring
out what is hidden within the child. There is much
to debate over NCLB’ testing and accountability
provisions. Much of it centers on such concerns as
whether states will maintain control over their own
standards and tests, how the new mandates will be
funded, how test results will be reported, where the
bar will be set for defining proficiency and adequate
progress, how schools will be held accountable, and
whether states’ test scores will be compared against
an independent national benchmark, the National
Assessment of Educational Progress (NAEP).

But for me, there is no debate. Shanita showed me
the way, and the tests helped us all to see what skills she
actually possessed. Testing is not the enemy; it is the
way to discover what is hidden inside, for the teacher as
well as for the student. m

Mark Walker is an Associate Professor of Special
Education ar  George Washington  University  in
Washington, D.C. His primary subjects include behavioral
management, child development, family support and
guidance, methods and materials for children with
disabilities, and differentiated instruction. Mr. Walker
has taught in two of the lowest performing schools in the
District of Columbia, serving over 120 students with a
wide variety of disabilities.
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. Examples of Assessments Permitted by NAEP
Special Needs e

use in their usual achievement testing or unless the
accommodation would make it impossible to measure
the ability, skill, or proficiency being assessed or the
accommodation is not possible for the NAEP program
to administer. For instance, in the reading assessment,
reading the passage and questions aloud to a student
is not permitted because the NAEP assessment is
intended to measure the student’s ability to decode the
written word, as well as to comprehend the meaning of
the passage. Also, extending testing over several days is
not allowed by NAEP because NAEP administrators

are in each school for only one day.

All LEP students who have
received academic instruction
in English for three years or
more, including the current
year, are to be included in

assessments if selected.

Some of the accommodations that are
permitted by NAEP are: extra time, testing in small-

group or one-on-one sessions, and scribing a student’s

responses. For a more complete list of accomodations,
see the table at the right. m

Research and personal knowledge tell us how
important individual teachers are and what an impact
they have on student achievement. The individual
teacher sets the tone for a classroom and thereby
controls attitudes toward learning, testing, and student
participation. Knowing this, teachers need to be aware
of how their own behavior may affect student success
in any task, including assessment. Because of their
potential influence, teachers should remember some
important points when it comes to testing.

» A positive attitude towards assessment, including
the NAEP assessment, is one of the most effective
tools you can use to prepare students for testing.

* Be knowledgeable concerning the importance of
each test, including NAEP. Let students know
what is expected of them in each testing situation.

» Understand the connection between instruction
and assessment, and provide students with
opportunities to assess their own work.

* Participation in a good assessment, such as NAED,
is a learning experience in itself. Share with

Presentation Format

Explanation of directions

Oral reading in English

Oral reading in native language

Person familiar to student administers test
Translation of directions into native language
Translation of test into native language
Bilingual (Spanish) version of test

Repeat directions

Large print

Bilingual dictionary

Setting Format

Alone in study carrel

Administer test in separate room
With small groups

Preferential seating

Special lighting

Special furniture

Timing/Scheduling

Extended testing time (same day)
More breaks

Extending sessions over multiple days

Response Format

Braille writers

Word processors or similar assistive devices
Write directly in test booklet

Tape recorders

Scribes

Answer orally, point, or sign an answer
One-on-one administration

Yes
Yes (except for reading)
No
Yes
No
No
Yes (mathematics only)
Yes
Yes
Yes (except for reading)

Yes
Yes
Yes
Yes
Yes
Yes

Yes
Yes
No

Yes
Yes
Yes
No
Yes
Yes
Yes

A Sample of Other Accommodations that may be provided for State Assessment but not for NAEP

Braille edition of assessment No*
Audiotape administration of assessment No
Calculator No
Abacus No
Arithmetic tables No
Graph paper No
Responses in native primary language No
Thesaurus No
Spelling and grammar checking software and devices No
Signing directions or answers No*

This list is not exhaustive. Other accommodations will be considered by NAEP if and when they arise.

* Not provided by NAEP, but school, district, or state may provide after fulfilling NAEP security requirements.

SOURCE: U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics (NCES), National
Assessment of Educational Progress (NAEP) 2003 Reading and Mathematics Assessment.

The Role of Teachers in Assessment

Students are extremely perceptive
and will pick up both verbal and
nonvetrbal cues from theit teachers
and from other students.

students that good assessment teaches them to
think clearly and deeply.

* Open-ended and performance questions increase
a student’s ability to synthesize ideas and respond
in testing situations. Incorporate these types of
questions into your everyday instruction.

A positive or negative message can affect the
outcome of any assessment. Students are extremely
perceptive and will pick up both verbal and nonverbal
cues from their teachers and from other students. When
preparing for an assessment consider these incidental
benefits.

= Assessments do consume classroom time — but
— assessments can provide valuable learning
experiences.

* Not all assessments provide individual scores — but
— assessments that do give individual scores can be
valuable learning tools, like the SATs.

» Teachers may dread standardized assessments
— but — if students have learned to do grade-
appropriate critical thinking they will do well and
may end up feeling proud of themselves.

» NAEP does not provide individual or even school
scores — but — the students selected represent
millions of students across the nation, and that is
a heady opportunity.

Finally, a positive attitude on the part of teachers
and students can easily add a few points to the assessment
outcome. W

. &Y



Measure Up | sprING 2005

Sampling in NAEP: Why NAEP Does Not Assess All Students

By Keith Rust

The National Assessment of Educational Progress
(NAEP) does not report results for individual students
or even individual schools. NAEP provides estimates
of various characteristics of the population of students
for a particular grade within a particular state or in the
nation as a whole. The reporting generally involves
student achievement in one of the subject areas covered
by NAED such as reading, mathematics, or science.
NAEP  provides

population, it is not necessary to include every school

Because estimates for the
and student in the sample. Instead, the results are
derived from a representative sample of students from
within a particular grade. To make the illustration
clearer, let’s consider the process through a single state,
though the principles involved apply to NAEP’s national
samples as well.

The goal of NAEP’s sampling procedures is to obtain
a representative sample of students for each assessment
given within the state. This is achieved through a three-
stage process. First, a representative sample of schools is
selected. Then within each selected school, a sample of
students (although sometimes all of them) is selected.
Finally, when NAEP is assessing more than one subject
within a given assessment cycle, each sampled student is
assigned to just one of these subject assessments.

The school sample is designed and selected with
two related goals in mind. The first is to ensure that the
sample is representative of the different kinds of schools
within the state. The characteristics considered in this
process are urban/rural status, the proportion of racial
and ethnic minorities, the school standing on statewide
achievement tests, and the socioeconomic status of
the students. The relative emphasis on each of these
characteristics varies by state, as some states are much
more diverse with respect to each of these characteristics
than other states. The second is to ensure that the
resulting sample of students contains a representative
cross-section of the student population within the
state. It is important to remember that NAEP samples
schools merely as a vehicle to obtaining a representative
sample of students.

This approach to sampling schools has two
consequences that sometimes lead schools to ask why
they are (or are not) included in the school sample for

a given NAEP assessment. The first is that the school
sample is not based on districts. NAEP does not sample
districts or seck to ensure that every district in the state
has a school in the sample. However, it is likely that a
broad cross-section of districts will be represented in the
sample. The second consequence is that larger schools
within a state have a better chance of being selected than
smaller schools. The final selection needs to contain
the right balance of students from large schools and
students from small schools. This in turn means that the
larger schools in many small- and medium-sized states
are frequently selected to participate in NAEP while

smaller schools are selected only intermittently.
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The student sampling procedure is designed to
be straightforward. First, a list of the students in the
selected grade from participating schools is obtained.
This list contains all students, not just those from
certain classes. In the 2005 assessments, the school
sample will usually include all students on the list. The
cap, however, is set at 90. If the school has more than 90
students in the target grade, a sample of 90 students will
be selected from the student list.

Students are selected systematically from a list,
beginning with a random start. Consider, for example,
the task of selecting a sample of 90 students from a
school with 270 grade 8 students. Every third student

on the student list will be included in the sample,
with a random designation as to whether the selection
begins with the first, second, or third student on
the list. All students have an equal chance of being
selected, and the sample is not targeted towards any
particular subgroup of students. The result of this
process is that the final student sample is broadly
representative of the state’s student population as a
whole. Those social and demographic subgroups that
are common within the state will be heavily represented
in the student sample, while those that are rare will
be sparsely represented. No groups are excluded from
representation in the sample.

The final step in sampling involves assigning the
sampled students to a particular NAEP assessment.
Consider the case of a school, in 2005, where 90 of
its students are selected to participate in the reading,
mathematics, and science assessments. In most cases,
30 different students will be assessed in each of the
designated subject areas. Assessment booklets are
ordered and then assigned to the students in the order
in which they are listed. Thus every third student on
the list will be assigned to the reading assessment.
Again, the starting point is random, so the first student
selected is equally likely to be assessed in reading,
mathematics, or science.

NAEP’s sampling procedures are designed to be
straightforward and foolproof to implement, with
the sole objective being that a representative sample
of students results. All the principles of a scientific
sampling are applied to ensure that an accurate profile
of the student population is obtained. The final
component is full participation by the selected schools
and students, without which no sample can adequately
represent the population. m

Keith Rust is Vice President and Associate Director in
the Statistical Group at Westat, a contract research organigation
based in Rockuville, MD. He has worked on statistical operations

Jor NAEP since 1987. He s also Research Professor of the
Joint Program in Survey Methodology at the University of
Maryland and a Fellow of the American Statistical Association.
His primary area of research interest is variance estimation for

complex: surveys.

The Importance of Open-Ended Discussion Statements

by Marilyn Whirry

As teachers continue to examine and access the
various frameworks available from NAEP, they will
notice samples of open-ended assessment items to
which students are asked to respond. Modeling these
questions in classroom exercises can be a great help to
students. To make certain that a student can respond
easily, thoroughly, and with a certain amount of depth,
itis wise to practice open-ended questions—not only as
written responses, but as oral responses as well.

A good way to prepare students to respond in
writing to open-ended items is to allow them to practice
oral responses in the classroom through large and small
group discussions. It is a teacher’s duty to develop
excellent questions or statements that will lead students
to clear and thoughtful responses.

Preparing excellent questions or good discussion
statements is often a difficult task for the teacher, but
the results can be surprising and positive. Here are
some suggestions that teachers can follow as they lead
students on the path to fully developed responses.

= Write discussion statements that ask students

to analyze or synthesize information. Students

should never be able to give a one-word answer or

a short response. (Example: Discuss the changes

in a character from the beginning to the end of
a novel.)

* Write statements that help the readers move
from the literal to the figurative level. (Example:
Discuss the significance of a character’s role to
the novel as a whole.)

* Be prepared to build from student responses in an
effort to lead them to support their ideas. Show
students how to support their ideas by turning to
the text for proof.

* Consider using quotations from the text itself as
discussion statements. (These are sometimes used
in NAEP assessments.)

* Reflect on your discussion statements to see if
they will lead students to learn more about the
text than they knew before the discussion.

If teachers learn to lead challenging discussion
groups, students will respond with a new clarity of
understanding, and teachers will begin to see a direct
carryover to written responses. Students will move
beyond restating information to writing responses with
specific details, supporting evidence, and thoughtful
explanations. m




Assessment News for Middle and High School Teachers

12th Grade

Commission
Recommendations

Mandatory State Level
Participation

Only NAEP provides a consistent
measure of student achievement across
states and a national reference point
for comparison. This strength is most
evident at grades 4 and 8 in reading and
mathematics, where participation of all
50 states is required under the No Child
Left Bebind act.

State assessments, however, are
typically not administered to 12th
graders, and college admission tests are
taken by only a subgroup of college
bound high school juniors and seniors.
Thus, the data needed to assess how well
these teens read, write, and compute
simply do not exist. The Commission,
therefore, recommends mandatory
state level participation in the NAEP
12th grade reading and mathematics
assessments and voluntary participation
in the NAEP 12th grade science and

writing assessments.

College, Employment, and Military Readiness

Approximately 45 to 55 percent of college freshman are under-prepared for
college-credit coursework and must enroll in remedial courses to catch up. These
students are the least likely to graduate from college and the most likely to have
difficulty finding employment.

The Commission recommends that NAEP redesign its 12th grade assessments
to be able to report on 12th grade students’ readiness for college-credit coursework,

training for employment, and entrance into the military.

New Incentives for Participation

The No Child Left Behind act suggests that the quality of achievement at the end of
a K—12 education be the ultimate focal point for measurement, yet a low participation
rate at the 12th grade level does not provide the necessary data to evaluate graduates
effectively. Low assessment participation rates result in less precise estimates of
student achievement. Currently, one-third to one-half of the students selected for

Wontinued from page 1

the 12th grade sample do not participate
in NAEP assessments.
Motivation becomes an issue
when 12th graders, who have already
been accepted into college, are asked
to participate in “no-stakes NAEP” in
the spring of their senior year. That’s
why the Commission urges NAEP to
develop bold and dramatically new
incentives to increase participation in
12th grade NAEP assessments and to
motivate 12th grade students to do their
best on the tests.
needs to

Extensive  research

be conducted to determine ways

to enhance participation of both
12th  grade

Steps to increase participation may

schools and students.
include public information campaigns,
special recognition certificates, college
scholarships, and acknowledgement
of NAEP participation on school

transcripts.

Transcript Studies

Since 1987, NAEP has periodically
collected data from high school
transcripts of students participating in the 12th grade assessments, but the promise of
this information has never been realized. The Commission recommends that NAEP
expand on the types of information it collects with its transcript study and improve the
dissemination of results. There is great potential in NAEP transcript data. Analyses
can be conducted on the relationship between courses taken and student achievement,
the academic rigor of coursework, the relationship between high school exit exams
and achievement, and the disaggregation of such results by gender, race/ethnicity, and

eligibility for free or reduced lunch.

In Conclusion

The achievement of 12th graders is an indicator of the nation’s potential “human
capital” captured at a decisive moment. It provides America with a glimpse of how
prepared its high school seniors are to become productive citizens and to compete
in the global economy. The Commission recognizes that NAEP is a unique resource
that could provide this necessary information, but only if the 12th grade NAEP

assessments are altered and strengthened. m

Big Assessments are Big Science

by Eric Zilbert

in the national and state assessments.

A large-scale assessment like the
National Assessment of Educational
Progress (NAEP) is a big science
project. It requires the cooperation of
hundreds of scientists, thousands of
workers, and the willing participation
of tens of thousands of students.

As with any large science project,
NAEP assessments are carefully
planned years in advance. The primary
goal of NAEP is to help us better
understand what American students
know and can do in a variety of
subject areas.

Trends tracked by the long-term
trend assessment have not only given
us a picture of national achievement
in reading and mathematics, they have
helped to demonstrate the significant

gaps in performance nationwide

among students of vatious ethnicities
and  socioeconomic
NAEP also
that demonstrates how

backgrounds.
collects information
certain
activities may be related to cognitive
development, such as the relationship
between watching television and
reading scores.

national
NAEP

assessments either help to provide

In contrast to the
assessments, the state
independent confirmation of or bring
into question the results obtained
from state assessments .

One of the by-products of any
science project is the development of
new materials and technologies. The
field of test development, known
benefited
innovations

as psychometrics, has
significantly from

initiated by NAEP. The development
of new testing procedures, scaling
techniques, and sampling techniques,
as well as improved approaches to
analyzing items and reporting data,
have all evolved through NAEP
assessments.

NAEP has also provided a wealth
of information on music education,
theater arts, history, and science.
One need only turn to public policy
research to find numerous references
to NAEP as an
measure of student progress in a

independent

vatiety of areas.

NAEP is big science, but its
ability to report accurate results and its
success in the field of psychometrics
rests on the shoulders of schools
and students selected to participate

Their full cooperation is the linchpin
to understanding the science of
education in America. m

Eric Zilbert is an Educational Research
and Evaluation Specialist in the California
Department of Education and serves as the
NAEP State Coordinator for California.
Dr. Zilbert has been with the department of
edncation since April of 2001. During the
previous 10 years, Dr. Zilbert was a feacher
edncator at the University of California at
Davis where he tanght courses in curriculum
development, program  planning, research
methods, and multivariate statistics. His
research  interests include earnings and
employment effects of education, particularly
the impact of mathematics and science
instruction on disadvantaged students.
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Helping Students C

omplete

the Assessment Picture

By Rena Mincks

I recently had the opportunity to interview students
regarding their perceptions of the results of large-scale,
high stakes testing. It occurred to me through the course
of the interviews that many students see classroom work
as one thing and testing as something entirely different.
It is obvious that we teachers must give additional
attention to clarifying for students the purpose of
testing, whether it is the day-to-day classroom-based
tests or the large-scale high stakes tests, and begin to
help them develop strategies for success.

It is vital for students to have a clear understanding
of whatis expected of themin theireverydaylearningand
in assessment situations. Clarification is key to success
because it narrows the randomness and inefficiency of
trial-and-error learning. It is the teacher’s responsibility
to provide students with clear requirements, feedback
on the quality of their efforts, and opportunities to
practice what they’ve learned before they are tested.

To prepare students for any type of assessment,
it is important that teachers understand the individual
child. This
knowledge can be obtained through various diagnoses

strengths and weaknesses of each
of student work in all academic areas and by careful
teacher observation of abilities.

teachers have identified their students’ strengths

students’ Once

and weaknesses, they must share their findings with

The mean grade poi
average increase
of high school
graduates from

1990 and f'
2000:
Black: .20%

Hispanic: .20%

White: .28% - ?
Asian/Pacific Islander: .32%

Source: NAEP 2000 High School Transcript Study (HSTS)
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those students so that they can monitor their own
performance.

We, as teachers, must continually practice good
classroom pedagogy and present students with testing
situations that help them probe, think, and learn at all
stages of their academic wotk. To do this, we should
start with examples of open-ended responses and essay
questions that can be read aloud to students. Answers
can then be discussed in a group so that students have
an idea of the level of expectation we have for them.

Samples of these questions and responses can be taken

Results

continued from page 1

Where and When NAEP Results
are Released

Approximately six months after completing the
assessments, NAEP results are posted on the NAEP
website. To see a listing of all NAEP assessments,
release dates, and assessment results go to the NAEP

website, click on Current Activities, and then click on
the Calendar of Events link.

NAEP 2005 Assessments

In 2005, NAEP will include the largest sample
of students and schools in NAEP’ history. The
2005 sample includes approximately 20,000 schools
throughout the 50 states and Puerto Rico. The
assessment will be conducted from January 24 through
March 4, 2005, and approximately 1.2 million fourth-
, cighth-, and twelfth-grade students will participate.
The subjects for NAEP 2005 are reading, mathematics,
and science for grades 4 and 8 at the state level, and for
grades 4, 8, and 12 at the national level.

Three special studies are also part of NAEP
2005. The National Indian Education Study, the
first of its kind, is designed to collect data on the
educational experiences of American Indian and
Alaska Native (AI/AN) students at grades 4 and 8.
The High School Transcript Study is being conducted
to provide educational policymakers with information
regarding current high school curricula, course-taking
patterns, and students’ grade point averages (GPA) in
the Nation’s secondary schools. Finally, a Pilot Study
of SD and LEP Procedures is being conducted in a
very small sample of schools. Revised decision rules
for participation of students with disabilities (SD) and
students with limited English proficiency (LEP) will
be evaluated.

from NAEP demonstration booklets found on the
NAEP website at http://nces.ed.gov/nationsreportcard/
ﬂb()Ll[/b()()letS.HSP.

After teachers have worked with models of
superior achievement, it is time to speak to students
about rubrics and scoring guides. Teachers should take
the time to communicate, purposefully and intentionally,
what it is that students need to know, what a quality
product should look like, and what steps are necessary
in the test-taking process. Students can then begin to
see what qualities are needed to achieve a proficient or
advanced score on their own work. In time, students
can work in conjunction with teachers to develop
classroom rubrics.

The goal is to help students perform on large-scale
assessments just as they would on any given classroom
assighment. Our purpose is not to show them how to
pass tests, but to teach them to take responsibility for
their learning. When students feel in control of their
education, they are more likely to care about and strive

for success. m

Rena Mincks has been a teacher for seventeen years. She
currently teaches first grade in Pullman, Washington. She is also
a doctoral student at Washington State University and an adjunct

professor in Assessment of Student 1earning.

In 2003, 8th
~“grade girls
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outperformed
8th grade
boys;on the
'NAEP reading
assessment.
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